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This article aims to examine the concept, categories, and implementation 
of hidden curriculum in school education. This research uses library 
research, examining reputable literature in the form of journals, books, 
and previous research on educational values, norms, attitudes, and 
practices that are not written but affect the development of students. The 
results of the study show that hidden curriculum plays an important role 
in shaping students' character, professionalism, and social-emotional 
competence, as well as mediating the effectiveness of the formal 
curriculum. Hidden curriculum is categorized into structural, educational, 
cultural, and social factors, with positive practices such as teacher 
exemplarity, collaboration, and integrity rewards, as well as negative 
practices such as discrimination, excessive hierarchy, and inconsistent 
behavior. The optimization strategy includes learning environment 
management, teacher training, and monitoring of school socio-cultural 
interactions. The findings confirm the need for conscious management of 
the hidden curriculum to support holistic educational goals. 

This is an open-access article under the CC–BY-SA license. 

 
Introduction 

Education, in essence, does not only serve to teach knowledge, but it also serves to 
develop moral values and ethical standards such as honesty, kindness, responsibility, respect, 
and other good values (Weinberger & Patry, 2016). In educational practice, these various 
functions are not only achieved through the formal curriculum contained in the Syllabus, 
Learning Implementation Plan (RPP), and Teaching Modules. There is another dimension 
besides the written plan that affects the achievement of the function of Education, namely, 
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something that is not written but significantly realizes the function of Education. This unwritten 
plan is called by experts the hidden curriculum (Jančec et al., 2018). 

In the context of 21st century education and the 4.0 era, where Education is required to be 
able to develop various social-emotional competencies and character development, the 
study of hidden curriculum is increasingly urgent to always be echoed (González‐pérez & 
Ramírez‐montoya, 2022). Various problems that continue to haunt Education such as low 
discipline, lack of empathy, bullying cases (Arifin & Afrudin, 2025) and other moral integrity 
issues are complex challenges that require a comprehensive approach that goes beyond the 
formal curriculum approach (Siagian, 2020). These various problems when viewed from 
curriculum theory are more related to the cultural and climatic conditions that form in schools 
which are a form of hidden curriculum (Quynh & Son, 2025). A positive form of hidden 
curriculum will be able to optimize the development of students' character, but on the other 
hand, a form of hidden curriculum that is not managed properly will teach negative values to 
students. Therefore, the study to understand the concept and management of hidden 
curriculum as part of the solution to solving education problems is a very strategic step. 

In Indonesia, changes in curriculum policies from Competency-Based Curriculum, 
Education Unit Level Curriculum, 2013 Curriculum, to Independent Curriculum show the 
government's efforts to improve the quality of Education and overcome these problems. The 
2013 curriculum, with its character education jargon, and the Merdeka curriculum, with the 
strengthening of the Pancasila Student Profile and the Graduate Profile, are real steps by the 
government to overcome this problem. But again, with reference to curriculum theory, the 
development of these values will not succeed with a formal curriculum alone. It requires the 
development of a good school climate and culture, the example of teachers and school 
leaders, and the formation of other good habits that are the main forms of the hidden 
curriculum (D’Cruz, 2023; Jančec et al., 2018). However, hidden curriculum often goes 
unnoticed because it is not explicitly stated in the lesson plan. 

Various theoretical studies show that the Hidden curriculum has long received the 
attention of education experts as an important dimension in understanding the educational 
process as a whole. John Dewey emphasized that Education does not only take place through 
a formal curriculum, but also through learning experiences and teacher-student interpersonal 
relationships that transmit values implicitly (Knoll, 2025). The concept of hidden curriculum 
was then emphasized by Philip Jackson who identified the dimensions of crowd, praise, and 
power as social experiences that systematically shape students' behavior and attitudes in the 
classroom (Lischka-Schmidt, 2025). Furthermore, Michael Apple views the hidden 
curriculum as a mechanism for reproducing dominant ideologies and cultural values in 
Education, so it needs to be criticized through critical pedagogy (Giroux, 2004). In line with 
that, Henry Giroux emphasizes the political aspect of the hidden curriculum and calls for 
critical Education as an effort to dismantle power relations and encourage social justice 
(Giroux, 2004; Shelley & McCuaig, 2018). 

Recent literature shows that the hidden curriculum not only has a negative impact, but in 
many contexts it actually contributes positively to the formation of character, professional 
identity, and the quality of student learning. A number of studies confirm that the hidden 
curriculum is able to strengthen professionalism, humanistic values, and internalize 
professional attitudes and behaviors through the example of educators and a conducive 
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institutional culture (Larrotta et al., 2025; Meyer et al., 2025; Ullah et al., 2025). In addition, 
hidden curriculum plays a role in increasing students' confidence, socialization, work ethics, 
and professional identity (Abbaspour et al., 2022). In higher Education, the practice of 
mentoring and peer learning helps students understand academic norms, strengthen 
confidence, and build an inclusive learning community (Downing & Billotte Verhoff, 2023) In 
higher Education, mentoring and peer learning practices help students understand academic 
norms, strengthen confidence, and build an inclusive learning community (Çubukçu, 2012; 
Neve & Collett, 2018). 

Other findings also show that the success of achieving formal curriculum goals is greatly 
influenced by the implementation of hidden curriculum, even implicit learning is often more 
decisive in shaping students' affective attitudes and involvement than formal curriculum 
(Ahvan et al., 2021). The role of teachers and the educational environment is a central element 
in transmitting hidden curriculum through pedagogical interactions, institutional culture, and 
daily learning practices (Arora & Mukherjee, 2021; Dos Santos et al., 2020). Therefore, various 
studies recommend that educational institutions consciously and systematically manage 
hidden curriculum as an integral part of curriculum development strategies to ensure a holistic 
educational experience  (Park et al., 2023; Sarikhani et al., 2020). 

Based on these various literature findings and backgrounds, it can be identified how many 
problems related to the implementation of the hidden curriculum exist. First, the concept of 
hidden curriculum has not been understood by many education practitioners, even though it 
is an important part of ensuring the achievement of educational goals. Second, there are still 
limited studies that integrate the discussion of hidden curriculum theory with examples of 
concrete practices in the school environment. Third, the use of hidden curriculum as a 
strategic instrument to support the achievement of educational goals and strengthen the 
character of students has not been optimal. 

These problems indicate a significant gap between the theoretical understanding of the 
hidden curriculum, which has been widely studied in the literature, and its application in daily 
educational practice. If the understanding of this concept is not deep enough, the hidden 
curriculum risks running undirected, and can even have an impact that is contrary to the values 
that should be instilled through the formal curriculum, so that the expected educational goals 
are difficult to achieve. 

Based on the formulation of this problem, this study aims to: (1) comprehensively examine 
the concept and theory of hidden curriculum based on literature from education experts; (2) 
identify the forms of hidden curriculum that appear in educational practices in schools; and 
(3) translate the theoretical concepts of the hidden curriculum into examples of relevant and 
applicable practices in the context of schools. This study uses a library research approach by 
examining books and journal articles with reputable reputations as the main data source. 

Through this study, it is hoped that a deeper understanding of the role of hidden curriculum 
in Education can be obtained and provide theoretical and practical contributions for 
educators, school managers, and policymakers in optimizing the function of Education 
holistically. 
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Method 

This research applies a library research design with a qualitative-descriptive approach 
that aims to study, synthesize, and analyze concepts, theories, and empirical findings regarding 
the hidden curriculum developed by education experts. Through a literature study, this research 
allows for a comprehensive understanding of the development of hidden curriculum thinking 
while linking the theoretical framework with its practical implications in the context of school 
education. This approach provides a space for integration between conceptual studies and 
educational practice so that it becomes a solid basis for the interpretation and analysis process. 

Research data sources are reputable scientific literature, including classic and 
contemporary textbooks, as well as national and international journal articles indexed in 
reputable databases, such as Scopus. The selection of literature is based on the level of 
relevance to the hidden curriculum topic, the credibility of the authors and publishers, and the 
theoretical and empirical contribution to the development of curriculum studies. The literature 
analyzed includes the thoughts of key figures, the results of empirical research at various levels 
of Education, and studies that discuss the practical implications of the hidden curriculum, 
resulting in a holistic and representative picture. 

The research procedure is carried out systematically through several stages, namely 
determining the focus of the hidden curriculum study from a theoretical and practical 
perspective, tracing and collecting literature sources from reputable academic publications, 
selecting sources based on inclusion criteria, and grouping literature into main themes such as 
concepts, forms, impacts, and implementation of hidden curriculum in schools. Data analysis 
is carried out using content analysis techniques and thematic synthesis, through an in-depth 
study of the ideas, findings, and arguments of each source, then comparing and integrating them 
to find patterns and differences in views. The results of the analysis are presented in the form 
of an analytical narrative that relates the theoretical framework of the hidden curriculum with 
examples of practice in schools, thus producing a systematic, critical, and applicable 
understanding for the development of educational theory and practice. 

Results and Discussion 

Based on the purpose of writing this article, the presentation of results and discussions 
will be presented in three categories, namely: Hidden Curriculum Concepts and Theories, 
Forms of Hidden Curriculum and examples of hidden curriculum practices in schools. 

Concept and Theory of the Hidden Curriculum  
To comprehensively understand the concept of hidden curriculum, it is necessary to 

explore various definitions put forward by experts from various scientific contexts and 
perspectives. Each definition places a different emphasis on aspects of values, norms, learning 
experiences, and the implicit educational process. Therefore, the presentation of definitions 
from reputable literature is important as a conceptual basis. The following are some definitions 
of hidden curriculum according to experts, as summarized in Table 1 below. 
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Table 1.Definition of Hidden Curriculum 
No. Name and Year Definition 

1 Ortega et al. 
(2014) 

Hidden curriculum is understood as the undocumented, informal, and often 
unplanned lessons, values, and viewpoints that students learn in a university 
setting. 

2 Whitcomb (2014) The hidden curriculum is characterized by the indirect delivery of messages to and 
between students regarding the cultural and moral environment that surrounds 
them. 

3 Peterson et al. 
(2018) 

The hidden curriculum is characterized by the indirect delivery of messages to and 
between students regarding the cultural and moral environment that surrounds 
them. 

4 Jančec et al. 
(2018) 

The hidden curriculum is understood as a set of values, attitudes, norms, rules, 
and rituals that are learned in the school environment, with the main 
characteristic that the learning process takes place involuntarily and is not 
formally structured. 

5 Bigdeli et al. 
(2019) 

Hidden curriculum is understood as the experience of students that takes place 
outside the formal framework of the curriculum, especially the various messages 
conveyed by the education system related to values, viewpoints, behaviors, and 
attitudes. 

6 Brown et al. 
(2020) 

The hidden curriculum includes a variety of noncognitive factors beyond the 
knowledge material taught, which affect students in the context of education and 
field practice. 

7 Sarikhani et al. 
(2020) 

Hidden curriculum is understood as a learning experience that takes place 
without planning in medical Education, which includes values, norms, beliefs, 
skills, and knowledge. 

8 Almairi et al. 
(2021) 

The hidden curriculum is understood as an undocumented, informal, and 
unplanned learning process that students experience in medical school along 
with the implementation of formal Education. 

9 Centeno & de la 
Paz Grebe (2021) 

The hidden curriculum is understood as an involuntary learning process and takes 
place during each teaching activity. 

10 Baykut et al. 
(2022) 

The hidden curriculum is understood as an ideology that is implicitly inherent in 
the educational content. 

11 Villanueva & 
Sunny (2022) 

The hidden curriculum includes fundamental values, norms, and behaviors that 
are transmitted implicitly through the context of the educational environment. 

12 Jeznik & Mrvar 
(2023) 

The hidden curriculum is understood as a diverse aspect of pedagogical practice 
that includes professional knowledge, power relations, and the social and cultural 
context that surrounds the work of educators. 

13 Rossouw & Frick 
(2023) 

The hidden curriculum is an inseparable element of the curriculum in Education 
and has a subjective and contextual character. 

14 Park et al. (2023) The hidden curriculum includes knowledge, skills, attitudes, behaviors, values, 
and beliefs that are learned and internalized by students, both consciously and 
unconsciously. 

15 Nemiroff et al. 
(2024) 

A hidden curriculum is understood as a collection of values that are transmitted 
to learners informally through examples of practice. 

16 Culcay Delgado & 
García Coello 
(2025) 

Hidden curriculum is understood as a collection of systemic messages that are 
exclusive, not formally acknowledged, and often unintentional, but still legitimized 
and maintained by existing structures. 

17 Arphattananon, T. 
(2025) 

The hidden curriculum refers to the implicit messages conveyed through the 
physical environment and spatial configuration of the school, which play a role in 
reproducing or challenging ideologies and power dynamics in Education. 
Differences in physical settings between types of schools shape students' 
learning experiences indirectly and affect them differently according to their 
respective socioeconomic backgrounds. 

Based on the various definitions put forward, the hidden curriculum can be synthesized 
as an integral part of the educational process that includes the lessons, values, norms, 

https://www.scopus.com/authid/detail.uri?authorId=37028086000&origin=scopusAI


Nurhalim | Hidden Curriculum: Conceptual 

 

 

198  Volume 13 Number 1 January 2026 

attitudes, behaviors, skills, physical environment, beliefs, and viewpoints that students learn 
and internalize in an undocumented, unofficial, and often unintentional manner, both inside and 
outside the formal structure of the curriculum. This curriculum works through the delivery of 
implicit messages related to the cultural environment, morals, ideology, power relations, and 
the social context in which Education takes place, including through pedagogical practices, 
educator examples, and institutional structures. These experiences can affect learners 
consciously or unconsciously, include noncognitive factors outside of formal teaching 
materials, and are subjective and contextual, but are systemically legitimized and maintained 
in the entire educational process and activity. 

Based on this concept, because the hidden curriculum can affect students both 
consciously and unconsciously, its existence is like two blades: on the one hand, it is able to 
form and improve attitudes, but on the other hand, it has the potential to instill a less 
constructive attitude. Positive influences can be seen especially in forming a professional 
identity and a constructive attitude. A positive role model and a supportive institutional 
environment play an important role in guiding learners to face uncertainty and develop a strong 
professional identity (Abushouk et al., 2025; Bigdeli et al., 2019; Meyer et al., 2025).  

On the other hand, hidden curriculum also has a negative impact that can hinder students' 
professional development and learning experience. Discriminatory attitudes, hierarchical 
dynamics, and inconsistencies between the hidden curriculum and the formal curriculum can 
cause confusion, reinforce undesirable behaviors, and limit students' active participation 
(Abushouk et al., 2025; Doja et al., 2018; Lehmann et al., 2018; Neve & Collett, 2018; 
Whitcomb, 2014).  

Thus, hidden curriculum works as a multidimensional phenomenon that can strengthen 
or hinder students' professional development depending on the context and management of 
the educational environment. 
Forms of Hidden Curriculum  

Based on these various definitions, the hidden curriculum can be synthesized into several 
categories. First, the hidden curriculum is formed due to structural factors. These structural 
factors include various organizational rules and educational institutional structures. Formal and 
informal rules that govern the relationship between educators, students, and education 
personnel indirectly teach certain values, such as obedience, discipline, and acceptance of 
hierarchy. Sarikhani et al. (2020) say that this institutional structure forms a frame of thinking for 
students about their roles, positions, and limitations in the education system, even before the 
learning material is explicitly conveyed. In addition to organizational rules, the physical setting 
and learning environment are also an important part of the hidden structural curriculum. The 
design of classrooms, the layout of facilities, and the separation of academic and administrative 
spaces convey implicit messages about the authority, priorities, and values that the institution 
upholds. This is in line with what Sarikhani et al. (2020) said  that the physical environment is 
not neutral, but functions as a symbolic medium that shapes students' perceptions of power, 
access, and legitimacy in the education process. 
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Second, the hidden curriculum is formed due to educational factors, especially those 
related to learning and assessment approaches. Teaching methods, evaluation strategies, and 
emphasis on specific outcomes implicitly communicate what is considered important in 
Education. When assessment systems emphasize quantitative outcomes rather than reflective 
processes, learners can internalize pragmatic and competitive values that are not always in line 
with holistic educational goals (Bigdeli et al., 2019). 

Teaching quality and feedback mechanisms are also part of the hidden educational 
curriculum. The way educators provide appreciation, criticism, and guidance shapes students' 
attitudes toward learning, authority, and self-evaluation. Constructive feedback can foster 
confidence and intrinsic motivation, while a repressive approach has the potential to instill a 
passive attitude or fear of failure. In this context, hidden curriculum plays a significant role in 
shaping long-term learning ethos (Bigdeli et al., 2019). 

The hidden curriculum can also be classified into cultural factors, which reflect the 
dominant culture within the educational institution. A thriving academic culture—whether 
competitive, collaborative, or hierarchical—is implicitly internalized by learners through 
everyday practice. The values that live in this school or college culture often determine the 
attitudes and behaviors of students more than the values that are explicitly taught (Jančec et 
al., 2018). 

Values, norms, and beliefs embedded in institutional culture shape the way students 
interpret success, failure, and social relations. The hidden cultural curriculum works through 
repetitive institutional routines, symbols, and traditions, resulting in an unconscious 
internalization of values. The literature suggests that this cultural dimension can reinforce or 
even weaken formal educational goals, depending on the consistency between the values 
taught and the values practiced (Hafferty & O' Donnell, 2015). 

The next category is social factors, especially those related to role modeling and 
interpersonal relationships. The behavior of educators, education staff, and senior students 
became a model that was observed and imitated by students. Through this process, 
professional values, work ethics, and social attitudes are transmitted implicitly, making the 
hidden curriculum the main mechanism in the process of educational socialization (Michalec 
& Hafferty, 2014). 

Interaction and communication patterns between institutional citizens are also an 
important part of the hidden social curriculum. The way educators communicate, resolve 
conflicts, and respond to differences conveys implicit messages about inclusivity, fairness, and 
participation. Dialogical interactions can foster the courage to speak up and belong, while 
hierarchical communication has the potential to reinforce social distance and role inequality 
(Bigdeli et al., 2019). 
Examples of Hidden Curriculum Practices in School Contexts 

Based on the definition and form of the hidden curriculum category that has been 
discussed earlier, the following will present examples of positive and negative practices from 
each category. Understanding these examples of practice is important to present so that they 
can be used to optimize learning, build character, and design management strategies that align 
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with formal education goals and strengthen school values. The following are the results of the 
study of examples of practices based on categories and optimization strategies. 

Table 2: Examples of Hidden Curriculum practices and their optimization strategies 
No 

Category 
Examples of Positive 

Practices 
Examples of Negative 

Practices 
Optimization Strategy 

1 Structural 
Factors: Rules and 
Organization 

School rules are 
applied consistently 
and fairly, thus 
fostering discipline 
and a sense of 
responsibility for 
students (L. H. Brown 
& Beckett, 2006) 

Rules are applied in a 
discriminatory and 
inconsistent manner, 
fostering injustice and 
apathy (Abushouk et al., 
2025) 

Drafting participatory, 
transparent, and value-
based rules for justice 

2 Structural 
Factors: Physical 
Environment 

Inclusive and 
comfortable 
classroom layout that 
encourages student 
interaction and 
collaboration 
(Sivanathan et al., 
2024) 

Fixed, rigid, and 
hierarchical spatial 
arrangements that limit 
student participation, 
thus preventing 
dynamic exchange of 
ideas and collaborative 
learning (H. Y. Lee et al., 
2023) 

Design a learning 
environment that is friendly, 
flexible, and supportive of 
collaboration 

3 Educational 
Factors: Learning 
Methods 

Active and reflective 
learning that instills 
students' critical 
thinking (Tlale-Mkhize 
& Liebenberg, 2024) 

One-way learning that 
emphasizes 
memorization and 
obedience so that it 
does not develop 
critical thinking skills 
(Altinyelken, 2021) 

Implementing student-
centered, reflection-based 
learning 

4 Educational 
Factors: 
Assessment 
System 

Authentic 
assessments that 
value student 
processes, effort, and 
development can 
increase student 
satisfaction and 
increase positive 
student behavior 
(James & Casidy, 
2018) 

A purely numerical 
assessment that leads 
to increased pressure 
and competition (Jin, 
2021) 

Develop formative and 
holistic assessments 

5 Cultural Factors: 
School Culture 

A culture of mutual 
respect, honesty, and 
inclusion in daily 
interactions reduces 
negative exchanges 
such as criticism and 
feelings of being 
ignored, thus creating 
a more positive and 
trusting environment 
(Tov et al., 2016) 

A school culture that is 
tolerant of verbal abuse 
or discrimination leads 
to significant mental 
health problems, 
including increased 
rates of depression, 
anxiety, and decreased 
self-esteem (W. R. 
Brown, 2022) 

Building a school culture 
based on character values 
and ethics 

6 Cultural Factors: 
Values and Norms 

The value of 
exemplary teachers 
encourages the 
development of 

Inconsistencies in 
teacher behavior that 
weaken the 
internalization of values 

Penguatan keteladanan dan 
refleksi nilai bagi pendidik 
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desirable professional 
behaviors in students 
(Aslam et al., 2023). 

can be detrimental to 
students' self-
empowerment 
(Opdenakker, 2022). 

7 Social Factors: 
Role Modeling of 
Teachers 

Teachers who 
exemplify integrity, 
empathy, and 
responsibility can 
foster similar values in 
students (Uyun et al., 
2024) 

Teachers show 
authoritarian or 
unethical behavior 
negatively impacting 
the classroom 
environment and 
teaching quality 
(Caballero, 2024) 

Professionalism training and 
awareness of the role of 
teachers as models 

8 Social Factors: 
Interaction and 
Communication 

Dialogical 
communication that 
encourages 
participation and 
courage to speak can 
encourage 
participation and 
motivate individuals 
to express their 
opinions (Segal et al., 
2017) 

Hierarchical 
communication that 
suppresses students' 
voices can lead to 
decreased student 
engagement (T. Lee et 
al., 2023) 

Encourage open 
communication and 
egalitarian relations. 

Based on the positive and negative practices of hidden curriculum in the school, it can be 
concluded that the educational environment has a strategic role in implicitly shaping students' 
values, attitudes, and behaviors. Positive practices, such as teacher example, a culture of 
mutual respect, and consistent application of rules, reinforce the internalization of character 
and moral values. On the other hand, negative practices in the form of discrimination, rigid 
power relations, and inconsistencies between the rules and actions of educators have the 
potential to weaken educational goals. Therefore, consciously managing the hidden curriculum 
is the key so that implicit messages are in harmony with the formal curriculum. The novelty of 
this research lies in the systematic categorization of hidden curriculum along with examples of 
concrete, positive, and negative practices, as well as applicable optimization strategies, as a 
bridge between theory and educational practice. 

Conclusion 
This research emphasizes that the hidden curriculum is a crucial element in Education 

that plays a major role in shaping learning experiences, character, and the process of 
internalizing values in students. Literature review shows that the success of the implementation 
of the formal curriculum is not solely determined by the documents, structure, and curriculum 
planning, but is also strongly influenced by implicit elements present in school culture, patterns 
of social interaction, learning practices, and unwritten norms and habits. In this context, the 
hidden curriculum serves as a link between the normative goals of Education and the reality of 
learning that takes place in schools. 

The results of the analysis also show that hidden curriculum can be classified into 
structural, educational, cultural, and social factors, each of which has the potential to produce 
positive or negative impacts on student development. Positive practices are reflected through 
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educator examples, collaborative cultures, and respect for integrity and responsibility, while 
negative practices emerge in the form of discrimination, rigid hierarchies, or inconsistencies in 
educator behavior. These findings confirm the need for awareness and planned management of 
the hidden curriculum. 

Efforts to optimize the hidden curriculum can be carried out through the creation of a 
supportive learning environment, strengthening teachers' social and pedagogical competence, 
and continuous evaluation of school culture and interaction. Thus, this research makes a 
theoretical and practical contribution to the development of a curriculum that is more holistic 
and adaptive to the demands of 21st-century education. 

Authorship Contribution Statement 
Ahsan Hasbullah: Develop research ideas and conceptual frameworks. Muhammad 

Nurhalim: Compile research methodologies, collect and analyze literature, organize 
discussions and conclusions, and make final edits to manuscripts. 

References 
Abbaspour, H., Moonaghi, H., Kareshki, H., & Esmaeili, H. (2022). Positive consequences of the 

hidden curriculum in undergraduate nursing education: An integrative review. Iranian 
Journal of Nursing and Midwifery Research, 27(3), 169–180. 
https://doi.org/10.4103/ijnmr.ijnmr_325_21 

 
Abushouk, S. A., Hamad, B., & Arbab, A. H. (2025). Perceptions of dental students regarding the 

practice and impact of the hidden curriculum at Al-neelain University, Sudan. Journal of 
Medical Education Development, 18(3), 99–108. 
https://www.scopus.com/inward/record.uri?eid=2-s2.0-
105020593332&partnerID=40&md5=01d0da87750a8c132acfdcb8abd2dbff 

 
Ahvan, Y. R., Fini, A. A. S., & Zainalipour, H. (2021). Effectiveness of the Hidden Curriculum on 

Affective Attitudes of High School Students Toward Learning. Journal of Research and 
Health, 11(6), 423–434. https://doi.org/10.32598/JRH.11.6.1925.1 

 
Almairi, S. O. A., Sajid, M. R., Azouz, R., Mohamed, R. R., Almairi, M., & Fadul, T. (2021). 

Students’ and Faculty Perspectives Toward the Role and Value of the Hidden Curriculum 
in Undergraduate Medical Education: a Qualitative Study from Saudi Arabia. Medical 
Science Educator, 31(2), 753–764. https://doi.org/10.1007/s40670-021-01247-5 

 
Altinyelken, H. K. (2021). Critical thinking and non-formal Islamic education: Perspectives from 

young Muslims in the Netherlands. Contemporary Islam, 15(3), 267–285. 
https://doi.org/10.1007/s11562-021-00470-6 

 
Arifin, Z., & Afrudin. (2025). The Role of Moral Education in Preventing Bullying in Islamic 

Boarding Schools: A Case Study. Jurnal Pendidikan Edutama, 12(1), 34–41. 
https://doi.org/10.30734/jpe.v12i1.4866 

 
Arora, R., & Mukherjee, S. D. (2021). The Hidden Curriculum in Postgraduate Medical Education: 

https://doi.org/10.4103/ijnmr.ijnmr_325_21
https://www.scopus.com/inward/record.uri?eid=2-s2.0-
https://www.scopus.com/inward/record.uri?eid=2-s2.0-
https://doi.org/10.32598/JRH.11.6.1925.1
https://doi.org/10.1007/s40670-021-01247-5
https://doi.org/10.1007/s11562-021-00470-6
https://doi.org/10.30734/jpe.v12i1.4866


Nurhalim | Hidden Curriculum: Conceptual 

 

 

203  Volume 13 Number 1 January 2026 

a Commentary. Journal of Cancer Education, 36(2), 435–437. 
https://doi.org/10.1007/s13187-020-01816-z 

 
Arphattananon, T. (2025). Space and physical environment as a hidden curriculum: Comparing 

schools in Thailand. Research in Comparative and International Education, 20(3), 355–
371. https://doi.org/10.1177/17454999251334866 

 
Aslam, F., Mahboob, U., Zahra, Q., Zohra, S., Malik, R., & Khan, R. A. (2023). The Drudgery of a 

Doctor’s Disciple: Exploring the effects of Negative Role Modelling on medical students’ 
professional development. Medical Teacher, 45(3), 292–298. 
https://doi.org/10.1080/0142159X.2022.2133690 

 
Baykut, S., Erbil, C., Ozbilgin, M., Kamasak, R., & Bağlama, S. H. (2022). The impact of the 

hidden curriculum on international students in the context of a country with a toxic triangle 
of diversity. Curriculum Journal, 33(2), 156–177. https://doi.org/10.1002/curj.135 

 
Bigdeli, S., Koohestani, H. R., Soltani Arabshahi, S. K., & Keshavarzi, M. H. (2019). Lived 

experiences of undergraduate medical students about hidden curriculum: A 
phenomenological study. Acta Medica Iranica, 57(5), 308–315. 
https://doi.org/10.18502/acta.v57i5.1867 

 
Brown, L. H., & Beckett, K. S. (2006). The role of the school district in student discipline: Building 

consensus in Cincinnati. Urban Review, 38(3), 235–256. https://doi.org/10.1007/s11256-
006-0032-8 

 
Brown, M. E. L., Coker, O., Heybourne, A., & Finn, G. M. (2020). Exploring the Hidden 

Curriculum’s Impact on Medical Students: Professionalism, Identity Formation and the 
Need for Transparency. Medical Science Educator, 30(3), 1107–1121. 
https://doi.org/10.1007/s40670-020-01021-z 

 
Brown, W. R. (2022). School violence: Causes, prevention and safety measures. In School 

Violence: Causes, Prevention and Safety Measures. Nova Science Publishers, Inc. 
https://www.scopus.com/inward/record.uri?eid=2-s2.0-
85137665803&partnerID=40&md5=44308d85c0aaccd50f2939de5ed26a16 

 
Caballero, M. M. B. (2024). Perceptions of integrity in university teaching: insights from student’s 

perspective. Praxis Educativa, 19. https://doi.org/10.5212/PraxEduc.v.19.22859.004 
 
Centeno, A. M., & de la Paz Grebe, M. (2021). The hidden curriculum and its influence on Heath 

Sciences teaching. Investigacion en Educacion Medica, 10(38), 89–95. 
https://doi.org/10.22201/fm.20075057e.2021.38.21350 

 
Çubukçu, Z. (2012). The effect of hidden curriculum on character education process of primary 

school students. Kuram ve Uygulamada Egitim Bilimleri, 12(2), 1526–1534. 
https://www.scopus.com/inward/record.uri?eid=2-s2.0-
84865392117&partnerID=40&md5=caf4a79ddc1ded3a122dc64a3b90a6ec 

 

https://doi.org/10.1007/s13187-020-01816-z
https://doi.org/10.1177/17454999251334866
https://doi.org/10.1080/0142159X.2022.2133690
https://doi.org/10.1002/curj.135
https://doi.org/10.18502/acta.v57i5.1867
https://doi.org/10.1007/s11256-006-0032-8
https://doi.org/10.1007/s11256-006-0032-8
https://doi.org/10.1007/s40670-020-01021-z
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85137665803&partnerID=40&md5=44308d85c0aaccd50f2939de5ed26a16
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85137665803&partnerID=40&md5=44308d85c0aaccd50f2939de5ed26a16
https://doi.org/10.5212/PraxEduc.v.19.22859.004
https://doi.org/10.22201/fm.20075057e.2021.38.21350
https://www.scopus.com/inward/record.uri?eid=2-s2.0-84865392117&partnerID=40&md5=caf4a79ddc1ded3a122dc64a3b90a6ec
https://www.scopus.com/inward/record.uri?eid=2-s2.0-84865392117&partnerID=40&md5=caf4a79ddc1ded3a122dc64a3b90a6ec


Nurhalim | Hidden Curriculum: Conceptual 

 

 

204  Volume 13 Number 1 January 2026 

Culcay Delgado, J., & García Coello, A. D. (2025). Bioethics in medical education: Exploring the 
hidden curriculum, Systematic Review. Salud, Ciencia y Tecnologia, 5. 
https://doi.org/10.56294/saludcyt20251270 

 
D’Cruz, A. (2023). “KNEES & FEET TOGETHER, SHOULDERS BACK AND CHEST OUT”1: 

Embodying the Hidden Curriculum through Women’s Girlhood Narratives. In The Gendered 
Body in South Asia: Negotiation, Resistance, Struggle (pp. 272–285). Taylor and Francis. 
https://doi.org/10.4324/9781003407195-24 

 
Doja, A., Bould, M. D., Clarkin, C., Zucker, M., & Writer, H. (2018). Observations of the hidden 

curriculum on a paediatrics tertiary care clinical teaching unit. Paediatrics and Child Health 
(Canada), 23(7), 435–440. https://doi.org/10.1093/pch/pxx206 

 
Dos Santos, V. H., Ferreira, J. H., Alves, G. C. A., Naves, N. M., de Oliveira, S. L., Raimondi, G. A., 

& Paulino, D. B. (2020). Hidden curriculum, medical education, and professionalism: An 
integrative review. Interface: Communication, Health, Education, 24, 1–17. 
https://doi.org/10.1590/Interface.190572 

 
Downing, S. S., & Billotte Verhoff, C. C. (2023). Incorporating mini lessons on the hidden 

curriculum in communication classrooms. Communication Teacher, 37(3), 246–253. 
https://doi.org/10.1080/17404622.2022.2162559 

 
Giroux, H. A. (2004). Critical theory and the politics of culture and voice: Rethinking the 

discourse of educational research. In Qualitative Research in Education: Focus and 
Methods (pp. 190–210). Taylor and Francis. https://doi.org/10.4324/9780203645994-20 

 
González‐pérez, L. I., & Ramírez‐montoya, M. S. (2022). Components of Education 4.0 in 21st 

Century Skills Frameworks: Systematic Review. Sustainability (Switzerland), 14(3). 
https://doi.org/10.3390/su14031493 

 
Hafferty, F. W., & O’ Donnell, J. F. (2015). The hidden curriculum in health professional 

education. In The Hidden Curriculum in Health Professional Education. Dartmouth College 
Press. https://www.scopus.com/inward/record.uri?eid=2-s2.0-
84951748220&partnerID=40&md5=8103e9022f0344c62438a59f7eeeabbf 

 
James, L. T., & Casidy, R. (2018). Authentic assessment in business education: its effects on 

student satisfaction and promoting behaviour. Studies in Higher Education, 43(3), 401–
415. https://doi.org/10.1080/03075079.2016.1165659 

 
Jančec, L., Vorkapić, S. T., & Vodopivec, J. L. (2018). Hidden Curriculum Determinants in (Pre) 

School Institutions: Implicit Cognition in Action. In Early Childhood Development: 
Concepts, Methodologies, Tools, and Applications: Volumes I-III (Vol. 1, pp. 101–128). IGI 
Global. https://doi.org/10.4018/978-1-5225-7507-8.ch007 

 
Jeznik, K., & Mrvar, P. G. (2023). School Counselling Service in the Grip of a Hidden Curriculum. 

Social Science Forum, 39(103), 63–85. https://doi.org/10.51936/dr.39.103.63-85 
 

https://doi.org/10.56294/saludcyt20251270
https://doi.org/10.4324/9781003407195-24
https://doi.org/10.1093/pch/pxx206
https://doi.org/10.1590/Interface.190572
https://doi.org/10.1080/17404622.2022.2162559
https://doi.org/10.4324/9780203645994-20
https://doi.org/10.3390/su14031493
https://www.scopus.com/inward/record.uri?eid=2-s2.0-84951748220&partnerID=40&md5=8103e9022f0344c62438a59f7eeeabbf
https://www.scopus.com/inward/record.uri?eid=2-s2.0-84951748220&partnerID=40&md5=8103e9022f0344c62438a59f7eeeabbf
https://doi.org/10.1080/03075079.2016.1165659
https://doi.org/10.4018/978-1-5225-7507-8.ch007
https://doi.org/10.51936/dr.39.103.63-85


Nurhalim | Hidden Curriculum: Conceptual 

 

 

205  Volume 13 Number 1 January 2026 

Jin, S. (2021). The Disciplinary Surveillance Over Students from Big Data-Based Measurement 
and Assessment in Education—A Philosophical Examination into the Instrumentalization 
of Education. In Educational Research in China: Articles from Educational Research (pp. 
19–30). Springer Singapore. https://doi.org/10.1007/978-981-16-1520-7_2 

 
Knoll, M. (2025). John Dewey and the project method: the covered controversy with William H. 

Kilpatrick. Journal of Curriculum Studies. 
https://doi.org/10.1080/00220272.2025.2531378 

 
Larrotta, S. P., Hernández Rincón, E. H., Niño Correa, D., Jaimes Peñuela, C. L., & Romero Tapia, 

A. E. (2025). Effects of the Hidden Curriculum in Medical Education: Scoping Review. JMIR 
Medical Education, 11. https://doi.org/10.2196/68481 

 
Lee, H. Y., Ramsay, C. M., & Robert, J. (2023). The Effects of Furnishings and Technology on 

Pedagogical Agility and Student Engagement Across Flexible Learning Spaces. Journal of 
Learning Spaces, 12(1), 23–32. https://www.scopus.com/inward/record.uri?eid=2-s2.0-
85176930237&partnerID=40&md5=88ff1e43042b54cb39cb0b762620c5dc 

 
Lee, T., Hong, S. E., Kang, J., & Lee, S. M. (2023). Role of achievement value, teachers’ autonomy 

support, and teachers’ academic pressure in promoting academic engagement among 
high school seniors. School Psychology International, 44(6), 629–648. 
https://doi.org/10.1177/01430343221150748 

 
Lehmann, L. S., Sulmasy, L. S., & Desai, S. (2018). Hidden curricula, ethics, and 

professionalism: Optimizing clinical learning environments in becoming and being a 
physician: A position paper of the American college of physicians. Annals of Internal 
Medicine, 168(7), 506–508. https://doi.org/10.7326/M17-2058 

 
Lischka-Schmidt, R. (2025). The un-hidden curriculum: ethnographic findings on socialization 

at school entry that challenge the notion of the hidden curriculum. Journal of Curriculum 
Studies. https://doi.org/10.1080/00220272.2025.2571096 

 
Meyer, R., Archer, E., & Smit, L. (2025). The Positive Influence of the Hidden Curriculum in 

Medical Education: A Scoping Review. Medical Science Educator, 35(3), 1817–1826. 
https://doi.org/10.1007/s40670-025-02380-1 

 
Michalec, B., & Hafferty, F. W. (2014). Medical Education and the Hidden Curriculum. In The 

Wiley Blackwell Encyclopedia of Health, Illness, Behavior, and Society (pp. 1–3). wiley. 
https://doi.org/10.1002/9781118410868.wbehibs385 

 
Nemiroff, S., Blanco, I., Burton, W., Fishman, A., Joo, P., Meholli, M., & Karasz, A. (2024). Moral 

injury and the hidden curriculum in medical school: comparing the experiences of 
students underrepresented in medicine (URMs) and non-URMs. Advances in Health 
Sciences Education, 29(2), 371–387. https://doi.org/10.1007/s10459-023-10259-2 

 
Neve, H., & Collett, T. (2018). Empowering students with the hidden curriculum. Clinical 

Teacher, 15(6), 494–499. https://doi.org/10.1111/tct.12736 

https://doi.org/10.1007/978-981-16-1520-7_2
https://doi.org/10.1080/00220272.2025.2531378
https://doi.org/10.2196/68481
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85176930237&partnerID=40&md5=88ff1e43042b54cb39cb0b762620c5dc
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85176930237&partnerID=40&md5=88ff1e43042b54cb39cb0b762620c5dc
https://doi.org/10.1177/01430343221150748
https://doi.org/10.7326/M17-2058
https://doi.org/10.1080/00220272.2025.2571096
https://doi.org/10.1007/s40670-025-02380-1
https://doi.org/10.1002/9781118410868.wbehibs385
https://doi.org/10.1007/s10459-023-10259-2
https://doi.org/10.1111/tct.12736


Nurhalim | Hidden Curriculum: Conceptual 

 

 

206  Volume 13 Number 1 January 2026 

 
Opdenakker, M.-C. (2022). Developments in early adolescents’ self-regulation: The importance 

of teachers’ supportive vs. undermining behavior. Frontiers in Psychology, 13. 
https://doi.org/10.3389/fpsyg.2022.1021904 

 
Ortega B., J., Fasce H., E., Pérez V., C., Ibáñez G., P., Márquez U., C., & Parra P., P. (2014). 

Assessment of hidden curriculum components by medical students. Revista Medica de 
Chile, 142(11), 1452–1457. https://doi.org/10.4067/S0034-98872014001100013 

 
Park, S. K., Chen, A. M. H., Daugherty, K. K., Frankart, L. M., & Koenig, R. A. (2023). A Scoping 

Review of the Hidden Curriculum in Pharmacy Education. American Journal of 
Pharmaceutical Education, 87(3), 438–453. https://doi.org/10.5688/ajpe8999 

 
Peterson, D. T., Brown, M., Wingo, N., & Watts, P. (2018). Exploring Hidden Curricula in an 

Interprofessional Intensive Care Unit Simulation. Clinical Simulation in Nursing, 22, 22–
25. https://doi.org/10.1016/j.ecns.2018.07.001 

 
Quynh, V. T., & Son, P. N. (2025). The impact of school culture on the quality of education in 

Vietnamese teacher training colleges: a case study in the Red River Delta. International 
Journal of Evaluation and Research in Education, 14(4), 3183–3192. 
https://doi.org/10.11591/ijere.v14i4.32737 

 
Rossouw, N., & Frick, L. (2023). A conceptual framework for uncovering the hidden curriculum 

in private higher education. Cogent Education, 10(1). 
https://doi.org/10.1080/2331186X.2023.2191409 

 
Sarikhani, Y., Shojaei, P., Rafiee, M., & Delavari, S. (2020). Analyzing the interaction of main 

components of hidden curriculum in medical education using interpretive structural 
modeling method. BMC Medical Education, 20(1). https://doi.org/10.1186/s12909-020-
02094-5 

 
Segal, A., Pollak, I., & Lefstein, A. (2017). Democracy, voice and dialogic pedagogy: the struggle 

to be heard and heeded. Language and Education, 31(1), 6–25. 
https://doi.org/10.1080/09500782.2016.1230124 

 
Shelley, K., & McCuaig, L. (2018). Close encounters with critical pedagogy in socio-critically 

informed health education teacher education. Physical Education and Sport Pedagogy, 
23(5), 510–523. https://doi.org/10.1080/17408989.2018.1470615 

 
Siagian, F. (2020). Upaya Mereduksi Masalah Psikologis dan Akademis Korban Bullying melalui 

Implementasi Hidden Curriculum Gambar Diri Allah. KURIOS Jurnal Teologi Dan 
Pendidikan Agama Kristen, 6(2), 191–201. https://doi.org/10.30995/kur.v6i2.161 

 
Sivanathan, I., Thamburaj, K. P., Ponniah, K., Arumugum, L., & Rajamani, R. (2024). Transforming 

classroom dynamics: A comparative analysis of U-style, V-style, and circle innovative 
teaching techniques. International Journal of Advanced and Applied Sciences, 11(10), 
105–113. https://doi.org/10.21833/ijaas.2024.10.012 

https://doi.org/10.3389/fpsyg.2022.1021904
https://doi.org/10.4067/S0034-98872014001100013
https://doi.org/10.5688/ajpe8999
https://doi.org/10.1016/j.ecns.2018.07.001
https://doi.org/10.11591/ijere.v14i4.32737
https://doi.org/10.1080/2331186X.2023.2191409
https://doi.org/10.1186/s12909-020-02094-5
https://doi.org/10.1186/s12909-020-02094-5
https://doi.org/10.1080/09500782.2016.1230124
https://doi.org/10.1080/17408989.2018.1470615
https://doi.org/10.30995/kur.v6i2.161
https://doi.org/10.21833/ijaas.2024.10.012


Nurhalim | Hidden Curriculum: Conceptual 

 

 

207  Volume 13 Number 1 January 2026 

Tlale-Mkhize, M., & Liebenberg, J. (2024). Reflective Practice to Foster Critical Thinking among 
Students. International Conference on Multidisciplinary Research, 2024, 305–313. 
https://doi.org/10.26803/MyRes.2024.21 

 
Tov, W., Nai, Z. L., & Lee, H. W. (2016). Extraversion and Agreeableness: Divergent Routes to 

Daily Satisfaction With Social Relationships. Journal of Personality, 84(1), 121–134. 
https://doi.org/10.1111/jopy.12146 

 
Ullah, H., Huma, S., Tahir, N., Yasin, G., Ashraf, M., Shabana, H., Gabr, B. M., Yunus, M., & Khan, 

J. S. (2025). Effects of Hidden Curriculum on Medical Education and Strategies to Reshape 
Hidden Curriculum as a Curriculum Promotor–A Systematic Review. Advances in Medical 
Education and Practice, 16, 2087–2098. https://doi.org/10.2147/AMEP.S561248 

 
Uyun, M., Fahmi, I., & Pratama, I. P. (2024). The role of local wisdom, cultural values, and 

religious values on cultivating social awareness and enhancing integrity in students. 
Humanities and Social Sciences Letters, 12(4), 1224–1238. 
https://doi.org/10.18488/61.v12i4.3906 

 
Villanueva, I., & Sunny, C. E. (2022). Engineering Students Conceptions of The Hidden 

Curriculum in Hispanic-Serving Institutions: Learning to Inform Practice. ASEE Annual 
Conference and Exposition, Conference Proceedings. 
https://www.scopus.com/inward/record.uri?eid=2-s2.0-
85138283438&partnerID=40&md5=3d1422a525b8dcbe9117ce6b773a5c43 

 
Weinberger, A., & Patry, J.-L. (2016). Vake (values and knowledge education). In Open Spaces 

for Interactions and Learning Diversities (pp. 193–204). Sense Publishers. 
https://doi.org/10.1007/978-94-6300-340-7_14 

 
Whitcomb, T. L. (2014). Raising awareness of the hidden curriculum in veterinary medical 

education: A review and call for research. Journal of Veterinary Medical Education, 41(4), 
344–349. https://doi.org/10.3138/jvme.0314-032R1 
 

https://doi.org/10.26803/MyRes.2024.21
https://doi.org/10.1111/jopy.12146
https://doi.org/10.2147/AMEP.S561248
https://doi.org/10.18488/61.v12i4.3906
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85138283438&partnerID=40&md5=3d1422a525b8dcbe9117ce6b773a5c43
https://www.scopus.com/inward/record.uri?eid=2-s2.0-85138283438&partnerID=40&md5=3d1422a525b8dcbe9117ce6b773a5c43
https://doi.org/10.1007/978-94-6300-340-7_14
https://doi.org/10.3138/jvme.0314-032R1

